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Please Note: We urge you NOT to print this handbook, but to bookmark it instead. It                                
is not a static document, but one that is regularly updated and most functional as an                               
online tool.  
 
This way, you will not only save paper but also have access to the most current and                                 
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Dear FYW Faculty,  

 

Welcome to the 2019-2020 school year at DePaul University! Whether you are a new or               

returning instructor, we hope you find this handbook to be a useful resource. The First-Year               

program also maintains a website of complementary teaching materials, which can be found at:              

https://depaul.digication.com/TeachingFYW 

 

This handbook contains the most up-to-date information on programmatic, departmental, and           

university policies relevant to first-year writing as well as a syllabus checklist to use as you                

design your course materials. It also includes our program learning outcomes and course goals,              

as well as descriptions of resources and opportunities available to you as an instructor. 

 

Updates to the handbook this year include: 

● Revised attendance policy 

● Updated WRD syllabus checklist with required statements for FYW 

● Standard grading scale for all FYW courses 

● Class conferencing policy and best practices 

● Changes to the approved textbook list 

● An expanded list of resources 

● A section on professional development  

 

As First-Year Writing instructors, you have the privilege and responsibility of guiding students             

through the complexities of becoming college students and developing a strong writing            

foundation crucial to their academic and professional success. Students in our courses learn             

about, and write with, key rhetorical concepts, which will support them in writing effectively              

across many of the contexts they will encounter in their studies, professions, and everyday lives.  

 

As you peruse the handbook and identify resources, please feel free to contact one of us with any                  

questions or concerns that arise for you. 

 

We’re glad you’re here! 

 

 

Erin Workman 

Assistant Professor of WRD 

Director, First-Year Writing 

e.workman@depaul.edu  

(773)325-2186 

366 SAC 

 

Victoria Hohenzy 

Instructor of WRD 

Assistant Director, First-Year Writing 

vhohenzy@depaul.edu 

(773)325-4145 

364 SAC 
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Important Contacts 
 
 

Erin Workman 
Director of First-Year Writing 

e.workman@depaul.edu  773-325-2186  366 
SAC 

Victoria Hohenzy 
Assistant Director of 
First-Year Writing 

vhohenzy@depaul.edu  773-325-4145  364 
SAC 

Antonio Ceraso 
Department Chair, WRD 

aceraso@depaul.edu  773-325-4869  363  
SAC 

WRD Main Office 
M-F 9am-5pm 

wrd@depaul.edu  773-325-4180  350 
SAC 

Cecilia Dueñez Aguilar 
Department Assistant, WRD 
 

cdueneza@depaul.edu  773-325-4874  368 
SAC 

 
 

The 2019-2020 First-Year Writing Committee: 

 

● Erin Workman, Director of First-Year Writing, Ex Officio, Chair  

● Victoria Hohenzy, Assistant Director of First-Year Writing, Ex Officio  

● Antonio Ceraso, WRD Department Chair, Ex Officio  

● Jason Kalin, Director of MA in WRD, Tenure-line Faculty Representative 

● Jacob Friedman, Term Faculty Representative 

● Lydia Saravia, Term Faculty Representative 

 
 
 
 
 
 

Questions?  

 

Despite our efforts to be comprehensive here, questions may arise that need to be              

addressed. When this happens, please visit the main office in SAC 350, email             

wrd@depaul.edu, or call (773)325-4180.  
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Program Overview 
The First-Year Writing program is a unit within the Department of Writing, Rhetoric,             

and Discourse (WRD) at DePaul University. The goal of courses in First-Year Writing is              

to help students learn to read and write critically in the university and the world beyond.                

This handbook for instructors of WRD 102(x), 103(x), and 104(x) offers practical            

information about teaching at DePaul and guidelines for course and syllabus design in             

the First-Year Writing Program. 

 

Our program is grounded in the following assumptions about writing: 

 

1) Literacies. We are helping students further develop their literacies. By literacy,           

we do not mean merely learning to read and write academic discourse, but also              

learning ways of reading, writing, thinking, speaking, listening, persuading,         

informing, acting, and knowing within the contexts of university discourse(s)          

and multiple discourses in the world beyond the university. Consequently,          

writing classrooms should be places where these multiple activities are valued,           

and where there is ample opportunity for critical reflection on aims and results             

of literacy acquisition. 

 

2) Reflection. Students are best able to transfer writing knowledge and practices           

they have learned in our courses to other classes and other contexts when they              

engage in regular, iterative, and sustained reflection about their writing          

knowledge, writing processes and practices, and writing products. Thus         

reflection plays a key role in learning to write effectively. 

 

3) Language is a social process. Language (written, oral and multimodal) and           

literacy are social processes. Language is, at heart, collaborative; hence dialogue           

with others is crucial for helping students situate themselves as writers, readers,            

and thinkers in the world. 

 

4) Knowledge is a transaction. Within the context of literacy learning,          

knowledge is best considered not as a commodity or product but rather as a              

complex process that involves give-and-take among participants within multiple         

contexts. The most productive classrooms, then, are those in which everyone           

learns and everyone teaches, and where knowledge is built through ongoing and            

productive interaction. 

 

5) Support and Engagement. Learning to write in new genres and contexts is            

an extraordinarily complex activity. It takes time and requires a supportive           

environment where learners’ anxiety is minimized so that they can develop           

confidence and motivation as writers, and where every participant has          

responsibility for learning and a stake in the process. 
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FYW Learning Outcomes 
 

Students will be able to: 
● Identify and use key rhetorical concepts, including purpose,               

audience, and context, through analyzing and composing a variety                 
of texts. 

● Integrate critical thinking, reading, and writing. 
● Reflect on and develop their own writing processes. 
● Appropriately apply knowledge of linguistic structures, genre, and               

citation. 

The learning outcomes for the WRD 102/103/104 sequence are aligned with           

recommendations by the National Council of Writing Program Administrators. More          

details can be found in the WPA Outcomes Statement for First-Year Composition (3.0). 

Here is an extended description of what we expect students will know and do by the end                 

of First-Year Writing: 

Rhetorical Knowledge. Students can use rhetorical knowledge to analyze and          

compose in a variety of genres in diverse contexts. Students can demonstrate an             

understanding of audience and purpose, and apply this knowledge in print and            

electronic environments using a variety of technologies. 

Critical Thinking, Reading, and Writing. Students can use reading and writing for            

inquiry, learning, critical thinking, and communicating in various rhetorical contexts.          

Students can locate and evaluate a range of research materials and integrate their own              

ideas with those from sources appropriate to the rhetorical situation. Students can            

situate analysis within a broader context. 

Processes. Students can develop writing projects through multiple drafts and develop           

flexible strategies for reading, drafting, reviewing, collaborating, revising, rewriting,         

rereading, and editing. Students can adapt writing processes to a variety of technologies             

and modalities. Students can analyze and reflect on how their processes and practices             

influence their writing.  

Knowledge of Conventions. Students can use knowledge of linguistic structures,          

understand how and why genre conventions vary, and systematically and appropriately           

apply linguistic, genre, and citation conventions to rhetorical contexts. 
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The Student Writing Portfolio 
 

The student writing portfolio is a cornerstone of pedagogy in DePaul’s first                       
year writing program. Our portfolio pedagogy reflects our commitment to                   
nationally recognized best practices, as articulated in the learning outcomes                   
statements developed by the Council of Writing Program Administrators.  

 

We use portfolios because they display a writer’s diverse engagement with                     
literate practices and language use over time instead of through a single,                       
culminating performance, thereby providing a more comprehensive portrait               
of what a student writer knows and is learning.  

 

Digital portfolios enable students to meet these learning outcomes by                   
composing and arranging in digital spaces and by articulating for multiple                     
audiences the meaning-making capabilities of textual, graphic, auditory, and                 
video modes. By featuring multiple genres and the processes involved in                     
writing, students apply critical thinking and productive reflection to                 
composition, developing metacognitive awareness of their own areas of                 
rhetorical effectiveness and weakness.  

 

Further, for many students, the portfolio process encourages personal                 
investment in continued learning across classes and other life experiences. In                     
sum, the portfolio sequence of keeping track of work (collection), choosing                     
pieces that represent achievement of major learning milestones (selection),                 
and considering work in relation to programmatic and personal goals                   
(reflection) helps students understand, attain, and display college level                 
literacy. 

 
Students are required to submit final portfolios for WRD 102, 103, and 104, and                           
we strongly suggest that you also have students submit mini-portfolios at                     
midterm, especially in 102 and 103, when this may be new terrain to students. 
 
HOW MUCH SHOULD THIS COUNT? Because the portfolio showcases a                   
student’s best work and represents the degree to which that student                     
understands and has achieved program outcomes and course goals, it should                     
have a substantial bearing on their grade, counting for 25-50% of the final                         
grade. 
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Course Objectives & Requirements 
 

Taken together, the courses in the First-Year Writing Program at DePaul University seek             

to develop competencies in the students enrolled in the program in the four general              

areas outlined in the FYW program learning outcomes. Individual faculty will naturally            

incorporate these competencies into their courses in different ways, but all students who             

complete FYW courses should be able to demonstrate attention to the learning outcomes             

that are listed in this Handbook. 

 

The learning outcomes are broken down here into goals for each course in the FYW               

program. As you will note, each course is designed to reinforce previous coursework and              

introduce new challenges and learning. However, it is important to note that some             

students do not complete WRD 102 or 103 at DePaul, so you cannot assume that               

students in WRD 104 have the experience of completing WRD 103. 

 

Please use the standard course descriptions and goals in your syllabi. You are             

welcome to add further detail about your course to the standard course description.             

Minimum course requirements are included for planning purposes and do not need to             

be included in syllabi. 

 

 

WRD 102: Basic Writing II 
 

WRD 102 prepares beginning writers for college-level work by examining the nature of             

composing processes and the roles played by writers functioning in a community of             

other readers and writers. By focusing specifically on these issues, reading and writing             

assignments in this course help students to increase the effectiveness of their writing             

practices and to develop a sense of confidence in themselves as writers. Some students              

achieve the goals of WRD 102 by passing FYSW 102 in the summer First Year Academic                

Success program. 

 

Course Goals. WRD 102 has the following specific goals: 

 

❑ Students should experience writing in a variety of contexts and forms. Writing            

assignments in this course should include a number of different genres--for           

example, personal narratives, response papers, analytical/critical writing,       

reviews/evaluations, interviews, and journals. 

 

❑ Students should develop a sense of audience for their written work through peer             

review of drafts of papers written for this course. 
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❑ Students should become acquainted with the idiosyncratic, recursive nature of          

writing processes and with some of the specific features of their own writing             

practices. 

 

❑ Students should understand the specific demands made by a writing assignment           

and should learn methods of finding material and developing ideas appropriate to            

the assignment. 

 

❑ Students should become practiced in discovering opportunities for revising their          

writing to improve its focus, development, organization, and impact. 

 

❑ Students should develop their ability to write clear sentences, to use punctuation in             

conventional ways, and to edit for spelling and grammatical errors. 

 

Minimum Course Requirements. Each section of WRD 102 is expected to meet the             

following minimum expectations for student work: 

 

❑ Amount of Writing. Students will work on 5-6 short writing projects within            

multiple genres, building from 350 to about 750 words, as appropriate for the             

assignment. 

 

❑ Drafting and Revising. Students will submit preliminary drafts of at least half of             

their papers or projects for the instructor's review and comment, so that some             

weight in the final grade is given to the student's skill in developing and revising his                

or her writing. 

 

❑ Student Portfolio (with reflective component). 

❑ Basic Standards. To earn a grade of C- or better, students must demonstrate the              

ability to respond appropriately to a writing assignment, to develop a paper            

specifically and coherently, and to write with a minimum of syntactic, grammatical,            

and editing errors. 

 

 

WRD 103: Composition and Rhetoric I 
 
WRD 103 helps students develop rhetorical knowledge both in critical reading and            

writing as they work to develop their written and multimodal composing skills to achieve              

a range of purposes and objectives. This course is part of the university Liberal 
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Studies core, and students must achieve a grade of C- or better to receive graduation 

credit. 

 

Course Goals. WRD 103 has the following specific goals: 

 

❑ Students should gain experience reading and writing in multiple genres and           

modalities, including but not limited to the academic essay. 

 

❑ Students should develop a stance appropriate to the rhetorical circumstances, the           

ability to marshal sufficient, plausible support for their assertions and should           

become familiar with a variety of structures for presenting such evidence, including            

but not limited to narration, exemplification, definition, classification, comparison,         

analogy, and cause and effect that depend upon the rhetorical situation. 

 

❑ Students should develop the ability to shape the language of written discourse to             

their audiences and purposes, fostering clarity and emphasis by providing explicit           

and appropriate cues to the main purpose and the subsections of their texts. 

 

❑ Students should develop the ability to read and evaluate the writing of others and              

to identify the rhetorical strategies at work in written texts. 

 

Minimum Course Requirements.Each section of WRD 103 is expected to meet the 

following minimum requirements for student work: 

 

❑ Amount of Writing. Students will complete at least four writing projects, each of             

which will be approximately 750 to 1000 words long. 

 

❑ Types of assignments include a required rhetorical analysis; critical or persuasive           

arguments; and writing in genres other than the academic essay. At least one             

project should include attention to multimodal writing. Note that researched          

papers are not required in 103; formal arguments, citation practices, and research            

will be taken up in WRD 104. However, instructors may assign arguments based on              

available course resources. 

 

❑ Student Portfolio (and reflective component). 

❑ Drafting and Revising. Students will submit preliminary drafts of at least two of             

their projects for the instructor's review and comment, so that some weight in the              

final grade is given to the student's skill in developing and revising his or her               

writing 

❑ Basic Standards. Students will not receive a grade of C- or better if their finished               

work repeatedly fails to conform to certain basic standards). 
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WRD 104: Composition and Rhetoric II 
 

WRD 104 focuses on the kind of academic writing that uses information drawn from              

research to shape convincing, defensible arguments. As the second part of the            

two-course sequence, WRD 104 reinforces and extends students' ability to deal with the             

variable relationships between writer, reader, and subject in the specific context of            

academic research and argumentation. This course is part of the university Liberal            

Studies core, and students must achieve a grade of C- or better to receive graduation               

credit. 

 

Course Goals. WRD 104 has the following specific goals: 

 

❑ Students should further develop their conception of writing as an interaction           

between writer and reader and their ability to analyze their audience's knowledge,            

assumptions, and disposition. 

 

❑ Students should develop the ability to read and evaluate the writing of others with              

accuracy, understanding, and insight. 

 

❑ Students should develop strategies of effective research (including, but not limited           

to library and internet research, interviewing, field work) and learn appropriate           

conventions for citation, documentation, summarizing, and paraphrasing. 

 

❑ Students should learn to develop and support convincing arguments from their           

research. 

 

❑ Students should learn to incorporate quotations and paraphrased passages into          

their writing and to document such material with standard scholarly apparatus. 

 

❑ Students should refine their skill in using written language in multiple genres with             

greater stylistic sophistication, especially in the context of argumentative strategies. 

 

Minimum Course Requirements. Each section of WRD 104 is expected to meet the             

following minimum expectations for student work: 

❑ Amount of Writing. Students will write at least twelve to fifteen pages of finished              

material for the course, including at least one formal documented research project            

at least six pages (1500 words) long. 

 

❑ Suggested types of assignments: summaries, annotated bibliographies, discovery        

drafts, researched arguments 

 

❑ Student Portfolio (and reflective component). 

❑ Summarizing and Paraphrasing. Students will learn and practice strategies of          

summarizing and paraphrasing other texts as part of or in the context of preparing              

the research paper. 
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❑ Library Resources. Students will complete an exercise in using the resources and            

technology of the library. For more information, see:  

https://library.depaul.edu/services/library-instruction/Pages/WRD-104-and-HON

-100-Library-Instruction.aspx 

❑ Drafting and Revising. Students will submit preliminary drafts of at least part of             

their work for the instructor's review and comment, so that some weight in the final               

grade is given to the student's skill in developing and revising his or her writing. 

 

❑ Basic Standards. Students will not receive a grade of C- or better if their finished               

work repeatedly fails to conform to certain basic standards (see Part V: Grading). 

 

 

 

Required Assignments 
 

All major assignments must be included on your syllabus along with a brief, 1-2              

sentence description. Although we do not have standardized assignments in          

FYW, we do have some required assignments for each section. Those           

requirements are listed below along with suggested assignments. 

  

 WRD 103 

 

➔ Required assignments: At least 4 writing projects, rhetorical analysis, 

multimodal project, student writing portfolio with reflective component 

➔ Suggested assignments: critical or persuasive arguments; and writing 

in genres other than the academic essay 

  

  

WRD 104 

 

➔ Required assignments: one formal documented research project at 

least six pages (1500 words) long, library research session, student writing 

portfolio with reflective component 

➔ Suggested assignments: summaries, annotated bibliographies, 

discovery drafts, researched arguments 

 

 

 

 

 

11 

https://library.depaul.edu/services/library-instruction/Pages/WRD-104-and-HON-100-Library-Instruction.aspx
https://library.depaul.edu/services/library-instruction/Pages/WRD-104-and-HON-100-Library-Instruction.aspx


 

Syllabus Checklist 
Your syllabus is both your contract with your students and their introduction to you and your                

course. Because it becomes part of the university record, it should achieve an appropriate level               

of formality and clarity, giving students a precise understanding of what they can expect from               

you and the course and what you expect from them.  

 

DePaul’s Faculty Handbook obligates each of us to compose a separate syllabus for each              

section we teach in each quarter. This means that regardless of how you use the course                

management systems (D2L, Digication) or whether you teach f2f or online, you must have a               

separate document for each section. That document must be identified as the course syllabus              

and available to students on D2L. That document must be explained to students at the outset of                 

the course and submitted when the department calls for syllabi in the first week of each                

academic term.  

 

The following are required elements of all FYW syllabi. Those which require specific             

policy language (included below) are noted in bold. 

 

Instructor Information 

❏ Course, section number, term, campus/location 

❏ Contact information: email and phone 

❏ Office location, office hours  

 

Course Information 

❏ Course Description  

❏ Program Outcomes  

❏ Course Goals  

❏ Required textbooks/materials, including a reference to St. Martin’s Handbook  

❏ Assignments (a brief, 1-2 sentence description of major assignments) 

❏ Explanation of assignment value and grade calculation  

❏ Grading Scale 

❏ Information on student portfolios, including reflective essays  

❏ Course Calendar  

 

Course Policies 

❏ Late work policy  

❏ Attendance policy  

❏ Laptop required reference (If applicable) 

 

University Resources 

❏ Link to and statement about University Academic Integrity Policy  

❏ Link to and statement about Center for Students with Disabilities 

❏ Link to and statement about Dean of Students office 
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Not required but reflective of best practices are references to: 

 

❏ Grading Standards. Assigning grades is both complex and challenging, in          

part because qualities of effective writing are dependent upon purpose,          

context, and intentions, and in part because an emphasis on grades often            

shifts attention away from learning processes. Nonetheless, grading is a          

necessary part of our jobs. Including more detailed information about how           

writing projects are assessed and responded to supports students in          

developing their process and work.  

❏ Class Activities. A guide to the kinds of activities that will be part of your               

course helps students to understand the direction and emphases of your           

course. For example, will students be assigned to work in small groups,            

either in class or out of class? If you require a journal, how will it be                

structured and evaluated? What will students be asked to do for their            

portfolio? Will there be a mini-portfolio at midterm?  

❏ The University Center for Writing-based Learning 

❏ LGBTQA Student Services 

❏ The Office of Veterans Affairs 

❏ Sexual and Relationship Violence Statement 

  
Syllabus Policies 

Academic Integrity Policy 

The following statement about DePaul University’s academic integrity policy is required: 

  

Violations of academic integrity are detrimental to the values of DePaul and its             

learning community, to students’ own development as responsible members of          

society, and to the pursuit of knowledge and the transmission of ideas. The DePaul              

Student Handbook defines plagiarism as follows: Plagiarism includes but is not           

limited to the following: (a) The direct copying of any source, such as written and               

verbal material, computer files, audio disks, video programs or musical scores,           

whether published or unpublished, in whole or in part, without proper           

acknowledgement that it is someone else's. (b) Copying of any source in whole or in               

part with only minor changes in wording or syntax even with acknowledgement. (c)             

Submitting as one's own work a report, examination paper, computer file, lab            

report or other assignment which has been prepared by someone else. This            

includes research papers purchased from any other person or agency. (d) The            

paraphrasing of another's work or ideas without proper acknowledgement. (e)          

Self-plagiarism--the use of one work product to obtain credit for multiple           

assignments without requesting permission from the current instructor. Plagiarism         

can result in a failure of the assignment or possibly of the course. If you are unsure                 

of how to cite a source, ask! 

  

For more information, please consult:offices.depaul.edu/academic-affairs/ 

faculty-resources/academic-integrity/Pages/student-faqs.aspx 
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Assignment Descriptions 

Your syllabus must include a brief description of any assignment (or collection of             

assignments, such as “Journals” or “Homework”) that will constitute a major           

assignment category. Sample assignment description: 

  

Major Assignment Three—The Position Paper  

 

In this paper, you will develop a classically structured argument (R&B 58) in no              

fewer than 750 words that advances a position on the issue you identified in your               

Precis. This assignment encourages you to focus on rhetorical invention,          

arrangement, and support of rational appeals as you construct a relatively brief            

argument. See the course calendar for draft and final due dates. Your Position             

Paper will account for 15% of your term grade. 

 

Attendance Policy 

The FYW program policy below must be included in your syllabus as it appears: 

  

The policy of the First-Year Writing Program is that students who have missed             

the equivalent of 20% of the class (i.e., four class periods in a twice a week class or                  

two class periods in a once a week class) are subject to failure in the course. The                 

University does not make a distinction between excused and unexcused absences.           

Students who are involved in university-sponsored activities that may keep them           

from attending class are not exempt from this policy. Promptness is expected of a              

student for all class sessions. The reason for this policy is that much of the work                

of learning to write happens in the classroom working with peers, giving and             

getting feedback on one another’s writing, discussing readings and         

interpretations, and participating in a writing community. This is a learning           

experience that is almost impossible to make up outside of class. 

 

Course Calendar 

All syllabi must include a course calendar outlining a day-by-day schedule of due dates,              

discussion topics, assigned readings, and other classroom activities enabling students to           

plan their quarter and allocate their time. Include a note that the schedule may change               

as the quarter progresses. This schedule may appear online, but you must submit a print               

version for department files. 

 

Dean of Students Office 

This office is committed to DePaul students’ success, helping students navigate           

difficulties (e.g., extended absences, personal emergencies, etc.). The DOS is also a            

resource for faculty who are concerned about student well-being or behavior. Please put             

the following statement in your syllabus: 

  

The Dean of Students Office (DOS) helps students in navigating the university,            

particularly during difficult situations, such as personal, financial, medical,         

and/or family crises. Absence Notifications to faculty, Late Withdrawals, and          

Community Resource Referrals support students both in and outside of the           
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classroom. Additionally, they have resources and programs to support health and           

wellness, violence prevention, substance abuse and drug preventions, and LGBTQ          

student services. Contact them at go.depaul.edu/dos 

 

Explanation of Assignment Value and Grade Calculation 

You must specify how formal assignments in the class, the student writing portfolio, and              

other possible requirements such as journals or class participation will be weighted in             

your calculation of students’ final grades, and you must follow this weighting precisely. A              

student who feels that their final grade was not calculated according to the statement on               

grades that is contained in your syllabus may challenge your grade before a university              

panel that will almost certainly find in the student’s favor if you cannot demonstrate that               

you followed your own weighting formula. Additionally, you should include the           

following grading scale: 

  

First-Year Writing Grading Scale 

Grades are calculated using the following numerical/letter system: 

 

100 to 93 A 

92 to 90 A- 

89 to 87 B+ 

86 to 83 B 

82 to 80 B- 

79 to 77 C+ 

76 to 73 C 

72 to 70 C- 

69 to 66 D 

65 to 0 F 

  

Note: Final course grades below a 70% (C-) will not satisfy the graduation             

requirements for first year writing. 

 

Student Writing Portfolio Description 

A description of the FYW portfolio requirement must be included on both WRD 103              

and 104 syllabi. We suggest that you include the following language:  

  

The FYW Program views portfolios not simply as a product, but also as an              

ongoing critical practice. We value and emphasize the way portfolios prompt           

meta-awareness and metacognition, allowing students to articulate not only what          

they learned but how they learned it, why it was significant, and who they are as                

learners. This results in an authentic form of both assessment and reflection. The             

digital portfolio assignment accounts for a writer’s performance over time in a            

way that conventional term papers don’t. Although writing can only provide a            

snapshot of a student's complex, contingent, evolving identity as a writer,           

student, and person, we believe the portfolio allows students more time and space             

to explore and perform their identities. By asking students to keep track of their              

work (collection), take responsibility for selecting pieces of writing that represent           

their achievements (selection), and reflect on their own work in the course            

(reflection), we help them develop as reflective practitioners. Hence, we use           

portfolios because: 

  

They account for a student’s performance over time. Individual, discrete          
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writing assignments don’t reflect the development of students’ intellect and          

writing skills. By allowing students an opportunity to represent their learning           

over time, portfolios allow writers to emphasize what they are working on,            

including progress and achievement. 

  

They are a more authentic form of assessment. Portfolios allow students           

to connect their writing with their education and with their lives. Consequently,            

they provide a more organic, comprehensive insight into what students have           

achieved. 

  

They help students become reflective practitioners. Studies show that         

students learn and transfer learning most effectively when they reflect. Because           

portfolios incorporate reflection, they integrate metacognition into the way         

students think about their writing, helping students to know what they know. 

 

Students with Disabilities 

The following statement about CSD is required: 

  

Students with disabilities who feel they may need specific accommodations          

should contact me within the first two weeks of class. All discussion will remain              

confidential. Students should also contact the Center for Students with          

Disabilities (CSD) for additional support and services: CSD Lincoln Park, Student           

Center 370, 773-325-1677; CSD Loop, Lewis 1420, 312-362-8002 or         

CSD@depaul.edu. 

 

Further information on syllabus construction is available at DePaul’s Teaching          

Commons at https://resources.depaul.edu/teaching-commons, and department-specific     

models are available in WRD’s location on the 

 w-drive at webdrive.depaul.edu.  
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Designing Effective Writing Assignments 
The following checklist for designing effective writing assignments is adapted from           

Richard L. Larson's Writing in the Academic and Professional Disciplines: A Manual            

for Faculty (New York: Lehman College, 1983). 

 

A Clearly Defined Task? Have you clearly defined the task that students must             

accomplish? That is, can students see exactly what they are being called upon to              

accomplish in writing? Do the directions give students a clear idea of what the              

project they produce will do? 

 

A Clear Purpose? Have you clearly explained why this project is meaningful for             

students? Does this assignment connect to the learning outcomes, course goals,           

and/or other course assignments? 

 

A Meaningful Problem? Is the assignment likely to be meaningful for           

students? Is composing the project likely to involve some exercise of judgment,            

some engagement with and resolution of a problem, or some awareness or            

recognition that students did not have before completing the assignment? 

 

A Real Writing Situation? Does the assignment help students to respond to            

an authentic writing situation--an exigency and an interested, responsive         

audience? 

 

A Clearly Explained Process? Have you given students a clear idea of the             

cognitive/conceptual activities they will need to undertake in writing this project? 

 

A Task Accessible to All Students? Can the assignment be completed           

successfully by students at different levels of ability? 

 

Articulated Criteria for Evaluation? Do you have an idea about what a            

desirable response to the assignment might look like? Should you share any            

features of this anticipated response with your students? Do they understand the            

criteria that you intend to use to evaluate their papers? 
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Grading 
Weighting of Grades 

Your syllabi must specify how formal assignments in the class, the student writing 

portfolio, and other possible requirements such as journals or class participation will be 

weighted in your calculation of your students’ final grades, and you must follow this 

weighting precisely.  

 

A student who feels that their final grade was not calculated according to the statement 

on grades that is contained in your syllabus may challenge your grade before a university 

panel that will almost certainly find in the student’s favor if you cannot demonstrate that 

you followed your own weighting formula. 

 

Grading Writing Projects 

You may use a numerical, letter, or other grading system (√, √+, √-) on individual               

course assignments, but your final course grade must follow the university's letter-based            

grading scale. Together with your comments on individual projects, grades should           

enable students to understand how you see their progress in the course. If you do not                

grade the first drafts of some projects that students submit (and we encourage             

commenting over grading on drafts), then your written comments on them should be             

extensive and should explicitly let students know how they can improve their work. 

 

Course Grading System 

Course grades at DePaul range from A to F with plus and minus grades but no A+ or D- .                    

A student who earns a course grade below C- may retake the course for a new grade; the                  

original grade remains on his or her transcript but is not calculated in the grade-point               

average. 

 

Three grade symbols require additional explanation: 

 

➔ A grade of IN indicates that a student's work in the course is incomplete. You should give this                  

grade only when the outstanding work constitutes a small part of the total work required in the                 

course (for example, a final paper) and only if you and the student have discussed the situation                 

and agreed on a grade of incomplete. (In other words, a student who without explanation fails to                 

hand in a final paper should receive a grade of F for the paper rather than a grade of IN for the                      

course.) An incomplete grade must be cleared by the end of the subsequent quarter. When you                

give a grade of IN, you commit to evaluating the student's remaining work during the next quarter                 

and submitting a change-of-grade form whether or not you are teaching at DePaul University at               

that time. 

➔ A grade of FX indicates that a student stopped attending class and submitting work but still                

appears as enrolled on your grade roster at the end of the quarter. (In contrast, a student who has                   

officially withdrawn from your class will be designated on your grade roster as having as               

withdrawn.) By giving a grade of FX, you authorize the student's dean to change the grade to W                  

("withdrew") without your permission if in the dean's judgment circumstances warrant such a             

retroactive withdrawal from the course. If an FX is allowed to stand, it counts like an F in the                   
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computation of the student's grade point average.  

➔ A grade of W ("withdrew") indicates that a student formally dropped the class through his or her                 

college office. Only the college office may grant a withdrawal; therefore, faculty may not assign               

this grade under any circumstances. 

 

Grade Changes 

Once a grade is assigned, university policy prohibits faculty from changing the grade             

without the permission of the college-based exceptions committee. Errors made in           

computation of the final grade (clerical error) and removal of an IN grade in accordance               

with university policy are exceptions to the grade change policy. Faculty may not assign              

or accept additional graded material in order to improve a student's final grade. 

 

Grade Challenges 

A student may challenge a final course grade up to one quarter after the grade is                

recorded by appealing to the Grade Challenge Board, a university-wide panel of three             

faculty and one student. Before making such a challenge, the student is required to meet               

with the instructor to discuss the situation; this is an opportunity for the student to learn                

how the faculty member evaluated a final assignment and calculated the course grade             

and for the faculty member to ensure that his or her calculations were in fact correct.                

You are not obligated to debate the grade, but you must be willing to see a student who                  

requests such a meeting, to return any outstanding papers, and to explain the grades you               

gave them. 

 

If the student proceeds with the challenge, he or she submits to the Grade Challenge               

Board relevant information to support one of three basic contentions: that grading            

standards were unreasonable, that the instructor failed to follow the criteria stated in the              

syllabus for calculating the grade, or that the instructor applied standards inequitably.            

When the board receives the challenge, it asks the faculty member to state his or her side                 

of the case in writing. The board then either dismisses the challenge or proposes a new                

grade. Keep careful records, follow your syllabus, and retain copies of papers when you              

suspect that controversy may ensue. You are encouraged to discuss your situation with             

the Director of First Year Writing. 

 

Returning Projects 

Students should receive their projects with your comments at least one class            

meeting before their next assignment is due. A longer period between the return of one               

project and the due date of the next is preferable, as it gives students greater opportunity                

to process your comments and, if necessary, to meet with you and discuss their work               

before completing and submitting the next assignment. 
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Instructor Resources and Information 
 

Academic Calendar 

The University calendar can be found at https://academics.depaul.edu/calendar. This         

calendar may also be used to determine the specific Final Exam slot for each section, as                

determined by the university. 

 

FYW maintains a calendar of relevant department or campus events, conferences, and            

CFPs at https://tinyurl.com/FYWCAL. If there is something you’d like to see on this             

calendar, please let us know. 

 

Adjunct Resources 

DePaul maintains a website with resources and benefit information specific to part-time            

faculty at offices.depaul.edu/academic-affairs/faculty-resources/adjunct-resources 

 

Benefits 

The University benefits page, including information about health benefits, retirement          

plan, tuition waivers, transportation benefits, and other relevant policies can be found            

at: offices.depaul.edu/human-resources/benefits 

 

BlueStar 

BlueStar in Campus Connect supports student academic success by helping to connect            

students with their instructors, advisors and other DePaul resources. This integrated           

system create a "Success Network" — ensuring that important communications are           

shared with students and those who can help impact their success. 

 

As an instructor, you are expected to complete the following tasks in BlueStar: 

● Conduct Attendance Verification 

● Participate in Academic Progress Reporting 

● Raise Flags, Referrals, Kudos and To-Dos 

 

Book Orders 

For information about textbooks, see FYW Approved Textbooks. You will order your            

textbooks from the university bookstore through https://www.facultyenlight.com/ 

 

To obtain desk copies, you can contact publisher’s representatives or request them            

through the publisher’s website. Because of the number of instructors in our            

program, the office staff cannot do this for you. 

 

Campus Connect 

Campus Connect is an interactive web portal that houses a collection of Web-based             

services for students, staff, and faculty, which is built on top of PeopleSoft's Campus              
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Solutions (CS) system. CC is used to view teaching schedules, access class rosters,             

submit grades, and review teaching evaluations, among other administrative functions.          

Your Campus Connect login and password are also used to access most other University              

systems, including email, Web-based library services and D2L. Faculty can access it at             

campusconnect.depaul.edu  

 

Classroom Visits 

All teachers benefit from feedback. The First-Year Writing Program views class visits as             

a way of helping instructors gain another perspective on classroom situations rather            

than simply as a means of checking up on faculty. Full-time faculty will be observed               

annually. Part-time faculty will be observed during full reviews. New faculty are            

encouraged to visit their assigned mentor’s classroom as well as invite their mentor to              

their classroom.  

 

Classroom Technology 

The majority of classrooms at DePaul are Technology Equipped Classrooms. These           

rooms offer access to a desktop computer, LCD projector, i>clicker audience response            

system, laptop connectivity, and an audio amplifier. 

 

New to using a technology-enabled classroom or just need a refresher on how to use               

classroom equipment? The Technology Support Center provides one-on-one and group          

classroom technology orientations throughout the year. Submit a request by calling           

312-362-8765 or at offices.depaul.edu/information-services/support/ 

 

If you experience problems with the technology during your class, press the Classroom             

Technology Hotline button on the phone next to the podium (or dial extension 2-5900)              

to speak with a support specialist. 

 

NOTE: SAC 300 and 301 are maintained by WRD, not information services. Faculty             

teaching in these classrooms should look for and refer to the policy email sent quarterly. 

 

Desire2Learn (D2L) 

D2L is DePaul's learning management system. Faculty are required to activate and            

post syllabi to their D2L sites. D2L allows faculty to share resources, collect             

assignments, and provide feedback to the students in their courses. Faculty who are             

new to D2L are encouraged to complete the “D2L Essentials Tutorial” found at:             

resources.depaul.edu/teaching-commons/teaching-guides/technology/desire2learn/d2l

-essentials 

 

The Center for Teaching and Learning (CTL) is your main source of contact for help with                

using D2L. They will provide training and help troubleshoot issues in course sites.  

 

Digication 

Digication is DePaul’s ePortfolio platform, which is used for the construction of all             

student writing portfolios in First-Year Writing. Many resources are available to support            

faculty in teaching ePortfolios: 
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● The Get Help site provides step-by-step guides for creating an ePortfolio in            

Digication: depaul.digication.com/gethelp 

● Faculty can schedule in-class workshops through the University Center for          

Writing-based Learning:  

condor.depaul.edu/writing/programs-workshops-request-a-workshop 

● Faculty can make individual appointments with CTL instructional technology         

specialists 

 

Employee Email 

All faculty are assigned an employee email account. Your address will be            

username@depaul.edu, where username is your Campus Connect username. Employees         

can access their mail from any web browser at outlook.depaul.edu. You are required             

to use your employee email for all communication with students. 

 

Hiring and Scheduling of Adjunct Faculty 

The WRD department administrative assistant will contact new faculty with instructions           

on filling out necessary paperwork in order to complete the initial hiring process. When              

your paperwork is processed you will receive another email in regards to your office              

assignment, phone number, ID, copying privileges, and email address. In this email you             

will also receive an official offer letter from the Department Chair. 

 

In advance of scheduling each academic quarter, FYW leadership will solicit availability            

from all faculty. The schedule is created based on faculty rank, scheduling needs, and              

instructor availability. Faculty will receive an offer letter from the department           

(wrd@depaul.edu) ahead of each quarter with relevant course scheduling information.          

Per University guidelines, Adjunct Faculty may teach no more than six courses (24             

credit hours) during the regular academic year.  

 

ID Cards 

Your university photo ID also serves as your photocopy card and library card. After the               

department paperwork on your hiring has been filed, we will send the names of new               

faculty to Identification Card Services; typically, new instructors are able to obtain ID             

cards one week before the start of their first quarter. The Identification Card Services              

offices are located in 109 Student Center (x57466) on the Lincoln Park campus and in               

9200 DePaul Center (x25959) on the Loop campus. 

 

Library 

DePaul University Library supports faculty teaching and research, and also partners           

with faculty to promote student success by providing research help and instruction, as             

well as access to resources. 
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Each department is assigned a library liaison. WRD’s liaison is Fi Rismiller            

(frismill@depaul.edu 312-362-7407). Liaisons can assist faculty with questions about         

library resources and services, provide assistance with a research project, collaborate on            

the design of assignments requiring information skills, or discuss suggestions for new            

materials for the library collection. 

All sections of WRD 104 require a library instruction section. More details,            

pre-instruction activities, and the schedule can be found at: 

library.depaul.edu/services/library-instruction/Pages/WRD-104-and-HON-100-Librar

y-Instruction.aspx 

 

Mailboxes and Messages 

You will have a mailbox on the campus where you teach, in SAC 375 in Lincoln Park or                  

on the 16th floor of the Lewis Center in the Loop. Keep in mind that phone messages are                  

unreliable on shared telephones, so your best option is to provide students with an email               

address by which they can reach you. Ask students to call you during your office hours, if                 

possible, or email you directly. 

 

Office Assignment and Office Access 

If you are teaching on the Lincoln Park campus, you will receive an office assignment in                

SAC. Depending on your office door, you will either receive a key or a keypad ID number                 

from the WRD department administrative assistant. Typically, you will not receive           

access to your office until the week prior to your first quarter on campus. 

 

If you are teaching in the Loop Campus, you will receive a shared LAS office in Lewis                 

Center 1632. Instructors with online classes who wish to utilize an office space must              

submit a request for space by email LASLoopOffice@depaul.edu. The office assistant at            

the LAS Loop Office is Eunice Morales (312-362-8882); emoral11@gmail.com. 
 

Office Hours 

You are expected to schedule and maintain at least one office hour per week per course.                

Please realize, however, that not every student who may need to see you outside of class                

will be available during a single designated hour in the week. If your personal schedule               

will not permit you to meet with students by appointment at times other than your               

scheduled office hours, try to schedule more than one office hour per week distributed              

over two or three days. You should plan to meet students in your assigned office. 

 

At the start of every quarter, the department (wrd@depaul.edu) will email instructors            

an online office hour form that you are expected to complete. Please notify the main               
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office staff if you change your hours or meeting location. Loop instructors must             

complete both the departmental office hours form and the LAS Loop Office hours form.  

 

Parking 

Parking in DePaul faculty lots in Lincoln Park requires a paid permit. For information,              

contact Parking Services in 177 Schmitt Academic Center (x57275) or on           

http://parkingservices.depaul.edu. Downtown parking is available at somewhat reduced        

rates in commercial garages near the Loop campus. On-street parking at both campuses             

can be difficult, especially after 6:00 p.m. on the Lincoln Park campus. It's best either to                

buy a permit or to rely on public transportation. 

 

Payroll 

Paydays are alternate Fridays. DePaul employees are paid by direct deposit. Your funds             

should be available by Friday morning of each payday. You can view pay stubs              

electronically through Campus Connect (no paper copies are distributed). 

 

For information on pay dates for the academic year, visit the  Financial Affairs website: 

financialaffairs.depaul.edu/payroll/index.htm. 
 

Photocopying 

Your university ID card provides access to faculty copying machines throughout the            

university. The department has strict budget limitations and tracks copies made on each             

faculty member's card. You may copy syllabi, class handouts, and similar course            

materials; however, you may not exceed fifteen to twenty photocopied pages per student             

per class. Faculty who exceed this limit may be asked to reimburse the department for               

the excess copying expenses. 

 

Please consider reducing the number of copies you need by using PowerPoint, library             

course reserves, or D2L  site in place of multiple copies when possible. 

 

Public Safety 

The extensions of the DePaul Public Safety Offices are x57777 at Lincoln Park and              

x28400 in the Loop. Public Safety personnel handle inadvertently locked rooms and lost             

and found as well as issues of campus security. You will notice that there are emergency                

call boxes around campus and in some restrooms. 

 

Room Assignments 

Classroom assignments are made by the college office, not the department. Space on             

both campuses is extremely tight, and for that reason classes will be moved from the               

rooms they are assigned only when accessing a given room creates physical challenges             

for an instructor or student, or when there are too few seats for the number of students                 
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in a class. Be aware that messages come from Academic Affairs regarding room             

assignments. Should a student report problems accessing your assigned room, or should            

you have too few seats for your students, please alert the program directorship. 

 

Reserving Computer Classrooms 

You may schedule up to three class sessions per quarter in one of the university's               

computer classrooms on either campus by making a reservation through the room            

reservation site: https://25live.collegenet.com/depaul/ For questions about PC        

classrooms, email academicspace@depaul.edu. Request as early as you can. 

 

Sexual Harassment 

You are obligated to be familiar with DePaul University's sexual harassment policy as             

stated in University Policies and Procedures Manual on the DePaul website. If you need              

to get advice on this issue or to report a situation, consult the Office of Institutional                

Diversity and Equity (x26872; diversitymatters@depaul.edu). 

 

Student Evaluations 

All courses in the Department of Writing, Rhetoric, and Discourse (and at DePaul, for              

that matter) are evaluated by students online near the end of the term. Students receive               

frequent reminders from the university, but faculty should also inform students of the             

importance of this process and remind students to complete these. Faculty can monitor             

the completion rate on CampusConnect and access the evaluation profiles after grades            

are turned in.  

 

Both FYW and WRD regard student evaluations as a measure of student satisfaction             

rather than as an absolute indicator of teaching effectiveness, but there is a relationship              

between those two concepts that you should consider as you review your evaluations.             

When a large number of students express dissatisfaction with some element of a class,              

our commitment to teaching well demands that we consider why that element failed to              

work as we expected and how we can adjust it to make future classes more productive. 

 

The University Center for Writing-based Learning 

The UCWbL is an important resource for FYW. They also work with upper-level             

students and faculty in a wide range of academic disciplines. Free tutoring is available to               

students on a drop-in or appointment basis. The UCWbL also provides class workshops             

faculty can arrange through condor.depaul.edu/writing The centers' locations are 212          

SAC (Lincoln Park) and 1620 Lewis Center (Loop). 

 

WebDrive 

Information Services provides access to network file storage for the convenience and            
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productivity of DePaul employees. Department bylaws, policies, and an archive of           

syllabi can be found here as well. To access it, visit https://webdrive.depaul.edu from             

any web browser. At the prompt for credentials enter your CampusConnect username            

and password. Once you are logged in, you will be presented with your U drive. In the                 

left panel you will also be able to access your W drive. 
 

 

Managing the Academic Quarter 
 
Academic Integrity 

You should teach your students what plagiarism is and how and why to adhere to the 

university standards for academic integrity. Instructors are the primary means by which 

the academic standards of the University are upheld. In response to violations that occur 

within the context of a course, the instructor is free to impose any sanction up to, and 

including, failure in the course. Any time an instructor imposes sanctions because of an 

academic integrity violation, the instructor must formally notify the student using the 

Online Notification Process via Campus Connection (campusconnect.depaul.edu). 

 

This notification must occur before the end of the third week of classes in the term 

following the quarter in which the violation occurred (summer sessions are excluded 

from this time frame). Students may appeal the violation, and a hearing may be held by 

the Academic Integrity Board to review the case. 

 

Canceled Sections and Assignments  

Despite everyone's best planning, sometimes a course section fails to enroll enough            

students and must be canceled. On rare occasions, the Dean may make this decision              

after the first class meeting. See the supplement included with your offer letter for              

detailed information on canceled sections. 

 

Closed Classes 

First-year writing classes have a maximum enrollment of 23. If your class is closed,              

students may contact you to request that you give them written permission to add your               

class. Do not agree to add any student to your roster. DePaul has an online               

waitlist system, which enables students to put themselves on waitlists for particular            

sections in the event that section has filled. When a spot in a class opens up, they will be                   

automatically enrolled. FYW has no control over this system.  

 

It is the policy of the First-Year Writing program and the Department of Writing,              

Rhetoric, and Discourse that students are not to be admitted to closed writing classes.              

Note that the National Council of Writing Program Administrators recommends that           

writing classes be capped at 15 students for optimal teaching and learning conditions.             
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Again, we will not over-enroll FYW classes; we will not be doing students in              

your class any favors by doing so. 
 

Note that if your roster shows that your class is closed, it is closed, regardless of the                 

number of students who are actually present on the first day of class. Missing students               

often appear on the second or third day of class. Do not permit students who are not on                  

your roster to stay in the classroom. Advise students seeking admission to your class to               

put themselves on the waitlist through Campus Connect. Convey to them (in no             

uncertain terms) that being on the waitlist does NOT GUARANTEE A SPOT.  

 

Class Excursions 

Should your class be required to meet elsewhere for a given session, such as the library or                 

a computer classroom, please leave a sign on your regular classroom door. Make sure the               

sign includes your name and the section number of the class. Remove the sign after the                

class period. 

 

Disruptive Classroom Behavior 

If you are having problems with student conduct in the classroom that you cannot settle               

through a private conversation with the student, please notify the Director of First-Year             

Writing immediately. Obey your instincts: if you feel that behavior threatens you or the              

learning environment in your class in any way, report it. Keep a written log of incidents.                

Such matters may ultimately be referred to the Dean of Students (773-325.7290 or             

312-362-5680) or University Counseling Services (773-325-7779). In the case of an           

immediate threat, the instructor should contact Public Safety (LPC x57777; Loop           

x28400). 

 

Emergency Class Cancellations 

You are expected to meet each of the scheduled class sessions of your course during the                

term. The decision to cancel classes or close the offices of the entire University due to                

inclement weather (or any other reason) is the responsibility of the President of the              

University. DePaul’s home page will be the primary source of information during a             

weather-related closing or an emergency. 

 

Of course, emergencies arise for faculty as well as for students. If your unexpected illness               

or some other emergency will prevent you from meeting your class, notify the             

department office and program directors as far in advance of your class's meeting time as               

possible. Be ready to provide your course and section number, classroom location, and             

class time. If you need to call outside of office hours, leave this information on the                

department voice mail. You are responsible for emailing your students and posting            

information on your online class page. The WRD staff will post a sign. 
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If you anticipate a necessary absence from class because of a scholarly meeting or              

unavoidable personal responsibility, arrange with another faculty member to cover your           

session and notify the department about your arrangements. (Please note that           

substitutes must be DePaul employees). 

 

First-Day Announcements 

On the first day of class, announce the department, course, and section number and              

check the students present against the names on your roster. Distribute and go over              

your syllabus; explain and emphasize your attendance policy and your policy regarding            

late papers. Especially in September, many students are more nervous than they appear;             

give them some understanding and support.  

 

Late Registration. Add/Drop 

Students may add a class at any time during the first week of the term. You must accept                  

them into your class, but they should understand that they are responsible for the work               

they have missed. (Note that if a student misses class because of a late registration, this                

CANNOT be counted as an absence.) However, you do not have to accept students who               

have not appeared in class by the end of the add period, provided that you have included                 

the following language on your syllabus: Students who have not attended class by the              

first regular class meeting after the last day to add will not be admitted. Students may                

drop your class as late as the eighth week of the term without your permission. 

 

Late Work 

Late projects are a fact of life in a writing course. You are free to set your own policy                   

regarding this perennial issue, but we recommend that you develop guidelines that you             

can enforce fairly and that allow for true emergencies. Do you really want to say that you                 

will not accept a late project under any circumstances? What will you do on the               

assignment due date when your hardest-working student is involved in an automobile            

accident on her way to class? 

 

Permission to use student work 

If you plan to use student papers and projects for instructional purposes in subsequent              

classes, you must secure student permission to do so. Please get into the habit of asking                

students to fill these out and turn them in to you. Keep these forms on file. 

 

Rosters and Room Assignments 

Faculty can access both rosters and room assignments thoughCampus Connect:          

campusconnect.depaul.edu. After logging in, click on "Self Service" in the main menu,            

then on "Faculty Center." You should see your classes displayed. Press the roster icon for               

the class roster. 
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Registration Irregularities 

You should ask students who are present on the first day of class but who do not appear                  

on your printed roster whether they have officially enrolled for the course. They may              

have enrolled since the roster was printed; you can confirm their registration by             

checking your Campus Connection roster, which is updated daily. Do not allow students             

who have not registered for your class to sit in on classes. If they have not enrolled,                 

excuse them from class and instruct them to check online or with their college office to                

determine whether slots in your class are available. (They may be enrolled in a different               

section meeting at the same time as yours; their registration confirmation will indicate             

the section that they should be in.) 

 

Required Final Exam Meeting Times 

Academic Affairs schedules final exam meeting times for all courses and sections every 

quarter. You can find the final meeting time for your courses using the University 

calendar. 

In First-Year Writing, instructors are required to meet with courses during the            

assigned final time. Depending on your pedagogical emphases, you could use this time             

for presentations, a proofreading workshop, portfolio submission-success activities, or         

some combination of these. You are not allowed to require the submission of final              

portfolios prior to your scheduled Final Exam meeting time(s). 

 

Student Files and Records 

Student academic records are confidential. The Family Educational Rights and Privacy           

Act (FERPA) legally prohibits you from discussing a student's grades or progress in the              

course with his or her parents unless the student is under the age of eighteen. Advisors                

have access to student records for purposes of verifying prerequisites and providing            

counseling about placement. FERPA also forbids instructors from leaving unsealed          

student work in a public place (like a hallway or public-access file drawer), which means               

you cannot leave marked papers outside your office for student pick-up or store them in               

any area with public access unless they are first sealed in envelopes. While this is a                

hassle, please find alternative ways to return student work (via email or during assigned              

paper pick-up times). Do not email grades to students without their written permission. 

 

Further, papers may not be left unattended on desktops in shared offices where they may be 

viewed or stolen. Claim a drawer in your office space and keep student work in the drawer when 

you are not in the office. Every quarter, the University sponsors Fun File Days – days on which a 

bin is distributed to departments so that faculty can dispose of old student work that has not 

been retrieved by students. This is a great time to clean out your office and a good time to make 

sure you’re complying with the Record Management Policy and the official Records Retention 

Schedule. The University has a policy in place to let you know how long certain types of records 

need to be kept and when they can be gotten rid of. 
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Student Conferencing Policy 

You may require students to sign up for and attend individual and/or group conferences with               

you throughout the quarter. You may cancel no more than two class meetings to permit time                

for these conferences. Should you choose to cancel class to hold conferences, you will need to                

do the following: 

➔ Plan for a minimum of 10-15 minutes per conference, 

➔ Include a conferencing policy on your syllabus that makes clear to students that one              

missed conference is equivalent to one absence, and 

➔ Indicate conference dates on your course calendar.  

 
The Student-Teacher Conference: 

 Best Practices & Intentions 
 

by Eric Plattner, Erin MacKenna-Sandhir, & Edward Evins 

 

“An ethics of hope and care encourages us to assume a more patient, receptive, quiet stance, to ‘sit 

with’ the text, to think about it—slowly, rather than to take a more aggressive stance in order to 

‘do something to’ it as a mechanism for arriving at and accrediting its meaning.” 

 

—Jacqueline Jones Royster and Gesa E Kirsch 

Feminist Rhetorical Practices: New Horizons for Rhetoric, Composition, 

and Literacy Studies 

 

"A teacher who reads papers at home and relies on written comment is working in a vacuum." 

 

—Thomas A. Carnicelli 

“The Writing Conference: A One-to-One Conversation” 

 

We intend for the following to be taken as suggestions not dictates. Whatever tips,              

lessons & insights we have to share regarding student-teacher conferencing have been            

hard-earned over 60+ combined years of successes & failures, during which we continue             

to discover our own strengths, weaknesses, tendencies, & goals, as well as those of our               

students.  

 

We all spend a great deal of our time providing valuable instruction & feedback to our                

students. For some, face-to-face conferencing is a logistical hardship (if not an            

impossibility), & others simply prefer alternate & very valid methods of delivering            
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feedback. But for those of you looking to incorporate more conferencing into your             

rhetorical pedagogies, we hope these best practices & intentions act as both practical             

guide & inspiration. In the end, use what sounds useable, discard the rest.  

 

I. Rationale 

 

From Erin:  

 

Student-teacher conferences might be understood as a work-around or         

disruption of the teacher-centered, linear pedagogical delivery of content that can           

inhibit students’ opportunities for growth. Instead of fetishizing the         

fully-composed and polished body of work, conferences open a symbolic space           

for an interactive, student-centered inquiry approach where grappling to discern          

and articulate any particular meaning is more valuable than the articulation           

itself. As a literacy practice, conferencing opens a symbolic space outside of the             

traditional classroom where instructors can practice an ethics of rhetorical          

listening, which Krista Ratcliffe defines as “listening with the intent to           

understand, not to master discourses” (Rhetorical Listening 33). 

 

And so, conferencing is an opportunity to engage in a dialogue between you & the               

student, and between both of you & the project in front of you. Instead of the teacher                 

dialoguing with the draft via marginalia in the student’s absence, & the marginalia             

dialoguing with the student in the teacher’s absence, the conference can help bridge this              

potentially unfathomable gap & transform the judge-to-judged, sender-recipient,        

product-oriented dynamic into an active partnership of writer-thinker to writer-thinker. 

 

II. Best Practices & Intentions 

 

1. Integrate the Practice 

One of us requires two sets of conferencing in Weeks 6 & 10 and pre-reads drafts                

beforehand. One of us requires conferencing for roughly every week of the quarter &              

does “cold readings” in real time during each conference. One of us encourages but does               

not require students to conference & works with whatever (drafts, questions, etc.) the             

student brings in for that session. Bottom line: We each do what works for us. 

  

From Erin:  

I include a statement on my syllabus that encourages students to meet with me at               

any point in the composing process ranging from just receiving a prompt to             

revising or remediating a polished essay. In my syllabus statement on           

conferencing, I describe myself as an intellectual partner who is here is support             

every student’s composing process. As each assignment prompt is distributed, I           

repeat these commitments to students, and I share that I very often confer with              

students via online platforms like Zoom and Google Hangout. Meeting students           

online gives us the ability to screenshare and destabilizes my authority as the             

‘expert’ positioned in a book-lined university office ready to critique the student’s            

fulfillment of Western, normative standards. 
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From Edward:  

I distribute a paper sign-up sheet in class, which I then transfer to a Google doc                

that I share with them via email (the Google doc is not editable, but it gives them                 

something they can reference as a reminder). Conferences are generally 20           

minutes long and usually take about a week to execute (Monday through Friday).             

I try not to have more than 10 conferences during the day (more than 10 has the                 

tendency to turn my brain to mush), & built into the conference schedule are              

dedicated breaks (usually a 20-minute break every four conferences).  

  

From Eric:  

Students are required to seek feedback at least three times for each of our three               

major projects in order to fulfill a central criteria in our grading contract             

(“embracing the draft-feedback-revision process”). This translates to an average         

of 10 meetings (10-15 minutes each) per student per quarter. Early “process            

work” (brainstorming & selection) are often conducted in small groups of 3-4,            

rough drafts are one-on-one. Each Thursday, I distribute a sign-up sheet for the             

next week’s meeting slots. For the two or three students per quarter who cannot              

meet during these prescribed times (because of family, work, class schedule, etc)            

I arrange to meet with them just before or just after class, or during scheduled lab                

times. 

 

2. Set Expectations 

Many students expect to be hammered. They expect their work to be criticized, for their               

flaws to be exposed. They expect the focus to be on “fixing what’s wrong.” They expect to                 

be told what to do, what not to do, & how to do it. They expect to receive the feedback &                     

to obey. All too often, this has been their experience.  

 

With these rhetorically destructive expectations in mind... 

 

From Edward: 

Students don’t know what to expect. What’s going to happen during this time?             

‘Unknown’ is often the answer. From the first day of class I talk about what the                

goals of the conference are and what each of our roles will be (collaborative). I               

make it very clear that I’m not planning to talk at them for 20 minutes. This is a                  

two-way process. They need to come in with specific questions but not necessarily             

answers. I reinforce this during the actual conference week by mentioning it in             

class and follow-ups in email format. 

 

So one of the challenges about conferencing is that because you’re meeting with             

students face-to-face, they are often more apt to feel that they don’t have a choice               

and whether or not they should take the feedback. This often leads them to feel               

that they have no agency in their own writing.  

 

To combat this, I spent a lot of time in conference reaffirming what my role is:                

someone who has a lot of experience with writing and has a genuine interest in               
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helping them make their writing better, but not the end-all-be-all expert. I make             

it clear that they have a choice in whether or not they should take my feedback.                

Often times I frame my role as a coach rather than a teacher. This separation of                

the two roles (teacher as evaluator and coach as performance-based) seems to            

help students feel that they have more control in what the final product will be.” 

 

From Eric:  

I introduce the practice of conferencing with a simple premise: Writing is hard.             

It’s hard for beginners, it’s hard for professionals. And following that: Each &             

every accomplished author I’ve known has at least one “trusted reader” (usually a             

stable-worth) to whom they turn for honest, constructive feedback. And so that’s            

what I’ll endeavor to be for them. I’m just another set of eyes, a fellow               

writer-thinker, on the journey. Part coach, part interlocutor, part tow-truck          

driver dragging them out of the ditch.  

 

Because we’ve all been there, stuck & confused, & we all need that. Why? I’ll just                

straight up tell them, the goal of these meetings is not to fix your drafts. The goal                 

is to help you grow as a writer & thinker—to become more aware, more              

resourceful, & more liberated about making choices, owning your voices,          

evaluating your strengths, weakness, blind-spots & tendencies. Your drafts will          

no doubt improve as a result of your growth. But the truth is, a draft can achieve                 

some level of excellence & the writer-thinker still has lots of room to grow. So let’s                

talk & grow. 

 

3. Set Your Own Expectations Too 

Try to take a moment before every round of conferences & ask yourself what your goals                

are, what you want to get accomplished, what you want the student to leave with. A                

conference early on in the quarter over a first draft before rapport has been established               

would likely have different goals & require a different approach than a conference in              

Week 8 over a third draft with someone you’re more familiar with. Know where you               

want to go before the trip starts.  

 

4. Meet Early & Often (as Possible) 

Consider having required conferences as early in the quarter & as early in the process               

as possible. Conferencing over brainstorming, topic selection, pre-writing exercises         

(one-on-one or in small groups) pretty much eliminates that all-pervasive          

fear-and-anxiety-based gremlin→ procrastination. And the sooner you meet, the sooner           

the process begins, the sooner rapport is built, the sooner receptivity is achieved. 

 

(Note: If you make conferences voluntary, you run the risk of a certain percentage of               

students (15-30%) either never engaging the process (out of fear, out of laziness, out of               

overconfidence), or engaging when it’s too late for the conference to help much.) 

 

5. Build Rapport 

From Edward: 
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While the time you set aside to conference is precious, don’t be afraid to talk to                

the students about themselves and their life. For many of them, this may be the               

first time they’ve ever sat down and talked with a college instructor and may be               

somewhat intimidated. Don’t be too quick to dive directly into the feedback. Ask             

them about their day, quarter and life. What are they doing? Not necessarily in              

school, but in general. Do they work? Have extra-curricular activities? All this            

information can be invaluable to breaking down the barrier between you as the             

authority figure and them as the student.  

 

6. Take Notes 

Before the first word of feedback is uttered, be sure the student is prepared to take                

notes, “in case one of us says something helpful.” Even if you are carefully documenting               

your oral feedback directly on their rough draft, having them document what matters to              

them is a model of rhetorical ownership. And when either of you says something              

brilliant, don’t hesitate to point to their notes & say, “Write that down, that’s good! Let’s                

start making a list.” When I’ve forgotten to do this & allowed us to get lost in the flow of                    

the encounter, the student will inevitably come to the next conference with, “I forgot              

what we said about…” & damn if I can remember. By the 2nd or 3rd meeting, they rarely                  

require a prompt. 

 

7. Defy Expectations 

Despite your valiant attempts to reframe the rhetorical situation from          

authority-subordinate to a meeting of semi-autonomous human beings, many students          

will still carry preconceived negative notions & emotions into their first conference with             

you. Fear, anxiety, shame — who looks forward to being judged? who invites critical              

evaluation from a superior?  

 

They do not expect to be asked questions. They do not expect to be listened to. They do                  

not expect to be treated as fellow writers & thinkers. They do not expect the encounter to                 

be a partnership, a collaborative revisioning, with the goal of discovery. 

 

One way to disrupt this dynamic is to begin the conference with two things: (1) positivity                

and (2) genuine questions. 

 

8. Lead with Positivity 

Positivity is not antithetical to criticism. Having high standards does not require            

harshness. Honesty does not have to be brutal. Many of our students are braced for the                

inevitable “Here’s what’s wrong.” To begin instead with “Well, I see a few things we can                

work on but first, wow, I really love this opening line! How the heck did you come up                  

with this?” can be a shockingly transformative experience which leads to the first             

glimmers of ownership & agency.  

 

9. Genuine Questions before Critical Suggestions 

We know things our students don’t know. They know things we don’t know. We expect               

to be valued, they do not. Many students will undervalue their own ideas & voices in                
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direct proportion to how much they expect us to undervalue them. Show them you value               

them, they begin to value themselves. And rhetorical agency is sure to follow. 

 

One way to show people we value them is by asking them questions, then listening, then                

being responsive. How can I help you? What are you having trouble with? How do you                

feel about it? Show me something you want feedback on? All wonderful ways of              

beginning a conference. 

 

From Erin:  

As a way to prompt students to lead our inquiry into their writing process, I’ll ask                

about their reason for writing besides being compelled by the course assignment.            

Specifically, I’ll ask why the student chose to respond to the prompt in a              

particular way (selecting a certain topic, relying on personal experience or prior            

knowledge, not relying on personal experience or prior knowledge).  

 

If students need prompting here, I will share Orwell’s assertion in “Why I Write”              

that there are four great motives for writing (think of this as an icebreaker): (1)               

Sheer egoism (“Desire to seem clever…to get your own back on the grown-ups             

who snubbed you in childhood”) (2) Aesthetic enthusiasm (“Desire to share an            

experience which one feels is valuable and ought not to be missed.” (3) Historical              

impulse (“Desire to see things as they are, to find out true facts and store them up                 

for the use of posterity”) (4) Political purpose (“Desire to push the world in a               

certain direction, to alter other people’s idea of the kind of society they should              

strive after. 

 

Students will typically select one of these reasons or offer an alternative reason,             

and we can inquire further from that basis. We will discuss moments in the paper               

that seem to fulfill the student’s intention and talk about what features of the              

writing are bound up in that fulfillment. 

 

To make connections to course material, we will work together to uncover the             

rhetorical situation in which the student’s writing is located. This can include            

global questions using terms from class discussions (who is your audience? what            

is your purpose?) and local questions specific to the student’s draft (which            

moments in your writing feel most authentic to you? what difference does a             

particular stylistic choice make?). (The second kind are more important and           

fruitful.) 

 

10. Consider “Cold Readings” as a way of Saving Time, Focusing Feedback,            

& Letting Students Witness the Magic 

“Cold readings” occur in real time during the conference, in contrast to “pre-reading”             

drafts ahead of the conference. Cold readings have several benefits, both for you & the               

student: 
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1. They’re a significant time-saver for overburdened instructors. Pre-reading, then         

marking-up, then meeting with the student to deliver the feedback bumps our            

feedback time into the double digits, with no discernible gain in quality. 

2. They force us to focus on the most urgent issues at hand & limit our scope to a                  

manageable 1-3 action items, more than enough to keep a student busy over a              

week of revisions. Feedback given on our own time in the writer’s absence can              

often spiral out into the margins, getting lost in the weeds of page after page of                

overly picky comments that don’t benefit the student’s growth. 

3. Your reactions will be genuine, not delivered but expressed. For maybe the first             

time ever, the student will get the rare opportunity to see an actual writer              

experience their work. They will hear you debate with yourself, ruminate over            

passages. This leads to a powerful demystification & humanization of the entire            

rhetorical process. 

4. By sharing what you are seeing, hearing, & thinking in a student’s draft, you are               

allowing them to see their work through another’s eyes, & they are then free to               

respond. You heard me right, OR That’s not what I meant at all! 

 

11. Be prepared for the personal 

From Edward: 

Just as this conference may be the first time that your students have spoken to an                

instructor, it may also be the first time that they have spoken to anyone about               

their college experience. Be prepared that this conference may tap into some of             

the anxiety, stress, and emotions that are part of college. In the 12 years that I                

have been conferencing, I’ve had students talk to me about subjects from            

homelessness, sexual assault and depression. Be prepared to offer them          

immediate support (just being willing to talk with them is often a huge part of the                

support) but also a more tangible format such as the Dean of Students. I often               

start the meeting by trying to assess where they are: how is the quarter going               

beyond our class)? A simple question like this can often help give permission to              

open up if they need to. 

 

12. One Size Fits All … Almost Never (aka, Read the Room) 

During a typical day of conferencing, I’ll meet with students who need encouragement             

above all critical feedback — others whose assumptions need to be challenged to achieve              

analytical rigor — still others whose ideas are solid but who are drowning in stylistic               

quicksand. Oh, humans!  

 

The student who responds with hesitation to the question “So, how’re you doing with              

this?” — who begins making desperate excuses for the draft before I’ve even begun              

reading it, who lets out a long sigh, needs a very different response from the               

student who confidently says, “Oh, I think I’m pretty much done.” 

 

A tortured syntax might be telling us, “Perhaps the writer in front of you is terrified.                

Terrified of the audience they think they have to write to you. Terrified of being               

themselves.” So instead of diving into the text & making line-edits, I’ll lead an inquiry               

into the writer-thinker themself. “Do you care about this? The reason I ask is, it doesn’t                
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sound like you do. You sound kinda cold & clinical, like you’re detached. Is that how                

you’re feeling or just how you think you have to sound here? Who are you writing this                 

for?” 

 

(Truism alert!) Different writers have different needs. Tailor your advice to the person in              

front of you. I’ve spent almost entire conferences working on paragraphing, because that             

particular writer didn’t need my encouragement (self-esteem...check), didn’t need my          

help generating ideas (super smart...check), did not need me to encourage agency            

(authority...check). What they needed help with was structure (framing, sectioning,          

honoring shifts in focus & purpose), so that’s what we did.  

 

13. Own Your Feedback 

As stated earlier, we come to the encounter with baked-in Authorities that are not              

wholly undeserved but not wholly deserved. But if one of our central missions is to               

encourage rhetorical agency within our students, imposing our feedback as some sort of             

gospel is antithetical to that mission.  

 

And make no mistake about it, unless otherwise interrupted, the default for many of our               

students is to take our feedback as the Voice of God. But our feedback is just that -- our                   

feedback, — informed opinions, yes, but one of many potentially valid informed            

opinions.  

 

Letting the student-writer in on this often unacknowledged truth — that every writer             

(us, them) has structural reflexes, stylistic preferences, one not necessarily better than            

the other, just a different path to the same destination, is empowering. 

 

What does the genre or the rhetorical situation demand, if anything? What range of              

expression do they allow? 

 

Present feedback as a series of choices, each of which has a rhetorically valid rationale.               

Share your own preferences & rationales but frame them as choices. 

 

14. And finally … Cut yourself some slack: Every human encounter is fraught with              

unknowns. You can’t be at your best for every meeting. Personalities clash. Some             

students won’t appreciate your earnestness & honesty, particularly if they translate to            

more work. Defensiveness, dishonesty, stress, fatigue, unconscious biases — all can lead            

to tension and/or outright conflict. We’re all human, we phrase things in ways that work               

with some/don’t work with others. Cultural, regional, familial conversational styles          

come into play. What you intended as a genuinely interested question might be             

interpreted as criticism, or at worst, an attack. Sometimes the best you can do in such                

moments is pull back & try to gain some perspective. Interrupt the dynamic.             

Acknowledge what’s happening. “I think you’re taking my question as an argument. I             

don’t mean it that way. I’m genuinely interested in what you were thinking here, in why                

you made this choice.” Lighten the mood. Try, try again. 
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Working with Multilingual Writers 
 
What are "x" sections of WRD 103 and 104? 

WRD 103x and 104x are designed to support the unique needs of students for whom English is a                  

second or additional language. These sections address the same course goals and assign the              

same types of assignments as all sections of WRD 103 or 104. However, as a smaller section that                  

includes only multilingual students, instructors can better address these writers’ needs. Some            

features of x sections include: 

● Addressing language-related concerns in class, as needed 

● Providing individualized attention to students’ language-related concerns 

● Writing multiple drafts for each major paper, and receiving feedback on each draft 

● Beginning with the assumption that not all students will be familiar with certain             

educational practices, genres, popular culture references, etc. 

● Drawing on students’ multilingual resources to support writing and language          

development 

● Addressing language-related concerns in class, as needed 

● Providing individualized attention to students’ language-related concerns 

● Writing multiple drafts for each major paper, and receiving feedback on each draft 

● Beginning with the assumption that not all students will be familiar with certain             

educational practices, genres, popular culture references, etc. 

● Drawing on students’ multilingual resources to support writing and language          

development 

 

Which students would most benefit from 103x or 104x? 

While the sections are open to any multilingual student, certain students will especially benefit              

from these instructional options: 

● Students who are very slow writers, who might generate only a few sentences of text in a                 

10-15 minute in-class writing 

● Students who display language-level difficulties in their writing, such as errors in syntax,             

grammar, vocabulary, and spelling 

● Students who read very slowly in English 

● Students who have persistent writing errors that reflect spoken (rather than written)            

English—the student’s writing may look like a phonetic transcription of colloquial English 

● Students who lack confidence in their English-language writing skills 

● Students who lack confidence speaking in English, especially in class discussion or peer             

review 

● Students who are unfamiliar with common academic genres in the US, such as response              

papers, arguments, descriptive essays, and so on 

● Students who have not previously attended school in the US and therefore may be              

unfamiliar with process writing, US conceptions of plagiarism, peer review, etc. 

● Students who lack supportive social and/or academic networks 

● Students who would like to be in a class with other multilingual writers 

● Students who are very slow writers, who might generate only a few sentences of text in a                 

10-15 minute in-class writing 

● Students who display language-level difficulties in their writing, such as errors in syntax,             
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grammar, vocabulary, and spelling 

● Students who read very slowly in English 

● Students who have persistent writing errors that reflect spoken (rather than written)            

English—the student’s writing may look like a phonetic transcription of colloquial English 

● Students who lack confidence in their English-language writing skills 

● Students who lack confidence speaking in English, especially in class discussion or peer             

review 

● Students who are unfamiliar with common academic genres in the US, such as response              

papers, arguments, descriptive essays, and so on 

● Students who have not previously attended school in the US and therefore may be              

unfamiliar with process writing, US conceptions of plagiarism, peer review, etc. 

● Students who lack supportive social and/or academic networks 

● Students who would like to be in a class with other multilingual writers 

 

What can instructors do to help multilingual writers?  

Not all students will register for the x classes and you will most certainly have multilingual                

writers in non-x classes. Find out about your students’ linguistic backgrounds early in the term.               

If you collect personal information about students in the first week (on index cards, surveys, or                

in-class writing), ask about their language backgrounds. For example, student information           

sheets can include one or more of these questions: What is/are your native language(s)? What               

is/are your dominant language(s)? What language(s) do you speak at home? What languages do              

you regularly read and write in? What languages do you regularly speak in? Alternatively, your               

diagnostic writing carried out during the first day of class could address language backgrounds              

in some way. 

 

Throughout the first week of class and in early writing assignments, look for any of the                

characteristics described in the bulleted list above. You may also want to talk with students who                

are having difficulties and try to learn more about their language backgrounds. 

 

If you are teaching WRD 102 in Autumn Quarter: Identify students who would benefit from               

WRD 103x next quarter and discuss this option with them well before registration (which takes               

place in mid-October). Discuss with them the benefits of taking this section, and be sure that                

they understand it is not remedial or marked in any way on their transcripts. 

 

If you are teaching WRD 103 in Autumn Quarter: If you notice a student having difficulty very                 

early on in your course, consider recommending that he/she withdraw and take WRD 103x in               

the Winter Quarter instead. New international students who have not been to the US before can                

especially benefit from the WQ course. Students can also be encouraged to take WRD 104x in                

Winter or Spring Quarter, if it would be an appropriate option for them. 

 

How do students register for WRD 103x or 104x? 

Students will be registered for these sections manually. They should simply contact the Associate              

Director and request to be added to the section. They should include their student ID# in the                 

email. 
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Professional Development 
 

FYW Resources 

 

Brown Bags 

Each month of the regular academic year, FYW hosts brown bag sessions on topics              

relevant to our faculty. These meetings are an opportunity for our instructors to connect              

with and learn from each other. Past topics have included peer review strategies,             

teaching with ePortfolios, and proposal writing for conferences and grants.  

 

Listserv 

The FYW listserv is used for informal updates and announcements, but is also a              

resource for faculty to share assignments and ideas, provide information about CFPs or             

conferences, or to ask questions. If you’re not on the FYW listserv for any reason, please                

let the FYW directorship know and you’ll be added. 

 

New Faculty Mentors 

All faculty new to FYW will be assigned a mentor during the first quarter in which they                 

teach. Mentors can provide support in developing your teaching materials and finding            

resources for doing so.  

 

Faculty Meetings 

Under the terms of employment, instructors are required to attend two major meetings             

of the FYW program faculty, one at the start of autumn quarter and one in the break                 

between Autumn and Winter quarters. These meetings will review programmatic          

updates, include professional development opportunities, and provide faculty with an          

opportunity to share and connect. 

 

WRD Resources 

 

Departmental Meetings 

As a member of the WRD Department, you will receive departmental announcements            

and invitations to department meetings, as well as invitations to meetings of the college              

faculty and the university's Faculty Council. WRD Faculty meetings will be held at 10:00              

am on the second Friday of each month in SAC 300. All FYW faculty are encouraged to                 

attend these meetings. Term faculty must attend these meetings; adjunct faculty           

members are welcome and encouraged to attend, but are under no obligation to do so. 

 

Speaker Series 

Over the course of the year, the Writing, Rhetoric, and Discourse department offers a              

number of workshops and lectures that are of interest to writing faculty. Speakers in the               

past have included Andrea Lunsford, Kathleen Blake Yancey, Elizabeth Wardle, Scott           

Warnock, Dana Ferris, Paul Kei Matsuda, and Doug Hesse. These quarterly events will             
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be announced via email.  All faculty are encouraged to attend. 

 

University Resources 

 

Center for Teaching and Learning 

The Center for Teaching and Learning (CTL) promotes excellence in instruction across            

the university so as to enhance students' learning. Together, CTL staff provide guidance             

in innovative instructional methods, effective use of educational technology, and          

assessment of student learning in line with accreditation expectations. More          

information can be found at https://offices.depaul.edu/center-teaching-learning 

CTL provides the following key services in support of this mission: 

● Promotion of teaching and learning resources, best practices, and scholarship 

● Faculty development via mentorship, events, training programs, and workshops 

● Instructional design consultations and course-design assistance 

● Support for online, hybrid, and technology-enhanced instruction and online         

program development 

● Support for assessment of curriculum and student learning throughout the          

university 

 

Teaching and Learning Certificate 

The Teaching & Learning Certificate Program (TLCP) is a workshop-based program for            

all full- and part-time DePaul faculty and instructional staff who are interested in             

enriching their teaching practices in collaboration with colleagues from across the           

university. Learn more at: resources.depaul.edu/teaching-commons/programs/teaching 
-and-learning-certificate-program 

 

Scholarship of Teaching and Learning 

DePaul offers grants and other resources to support faculty in the research and             

development of novel teaching methodologies and practices that can lead to the            

measurable enhancement of student learning.  

resources.depaul.edu/teaching-commons/teaching-guides/scholarship 

 

 

 

Program Textbook Adoptions – 2019-2020  
Below is a list of textbooks approved by the First-Year Writing Committee for 2018-2019. Prices 

are provided for your information but cannot be guaranteed. 

Required for All FYW Courses 

Lunsford, Andrea. The St. Martin’s Handbook. 8th ed., Bedford/St. Martin’s, 2015. Paperback: 
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$102.65 new, $77.00 used, $48.25-$69.80 rental. 

Select one of the following options: 

● St. Martin's Handbook + MLA supplement + LaunchPad (4-Year access), ISBN: 

9781319104528 

● St. Martin's Handbook + MLA supplement, ISBN: 9781319087371 

  

Note: the 4-year access to LaunchPad is a special arrangement for DePaul University. It is not                

available through other vendors. LaunchPad supports an interactive and searchable digital           

version of the Handbook that can be connected to D2L and includes additional materials like               

exercises.A PDF of Documenting Sources in MLA Style 2016 Update is available here:             

https://app.box.com/s/3hp93crvlzu4dbps1linhh6ycy2z5ngc 

  

An excellent instructor’s manual by Lunsford is also available; several copies are available in 

FYW Lounge (SAC 359). 

Approved for WRD 102X 

Spack, Ruth. Guidelines: A Cross-Cultural Reading/Writing Text. 3rd
 ed., Cambridge UP, 2006. 

ISBN: 9780521613019. Paperback: $51.50 new, $38.65 used,  $24.20-$35.00 rental. 

This textbook will appeal to instructors who teach non-native English speakers because of             

its extensive approach to using writing to generate and develop ideas and language             

acquisition, and then build on that language acquisition to construct knowledge and            

understanding. The text focuses on developing language comprehension skills by          

detailing strategies during reading, as well as exercises after reading, to aid in reading              

fluency. It also has sections on writing assignments, including pre-writing exercises,           

approaches to structuring essays, and analyzing arguments; as well as a “handbook”            

section which details citations, the writing process, and perhaps most important for the             

non-native speaker/writer, a help guide on how to locate and correct writing errors. The              

bulk of the book, however, is the “Reading and Writing Assignments” section, which             

contains numerous readings that explore communicating across languages and cultures,          

most of which are written by non-native English speakers trying to navigate linguistic and              

cultural barriers themselves. These readings are annotated with notes on language usage            

and cultural context, and also have both discussion and writing prompts at the end of the                

readings that both students and instructors may fund useful. – Justin Staley 

Approved for WRD 103 (Choose One) 

Bullock, Richard, and Maureen Daly Goggin. The Norton Field Guide to Writing with Readings. 

5th ed., WW Norton & Co, 2019. ISBN-13: 978-0393655780 $40 new, $30.79 used, $16.99 

rental.  
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This text incorporates multiple approaches to teaching composition, but its structure           

allows for their effective integration. Its major sections include Rhetorical Situations,           

Genres, Processes, Strategies, Research/Documentation, Media/Design, and Readings. A        

comprehensive color-coding system allows instructors and students to easily         

cross-reference each of these sections with the others. The introductory section on            

Rhetorical Situations is concise, but its principles are reiterated throughout the text in             

subsections titled “Considering the Rhetorical Situation.” The text’s Genres section          

includes a number of diverse assignments, among them literacy narrative and portfolios.            

Each genre section contains key features, a writing guide, and several brief examples. The              

Readings section at the back of the textbook provides further examples of each genre,              

including samples of student writing. In the Strategies section, the standard rhetorical            

strategies (narration, definition, description, etc.) are combined with sections on reading           

strategies and structural considerations. This text’s range and flexibility ensures that           

instructors can thoroughly address all of the FYW program learning outcomes while still             

tailoring their approach to WRD 103. – Dana Dunham 

 Carillo, Ellen C. A Writer's Guide to Mindful Reading: Practice & Pedagogy. The WAC 

Clearinghouse and Colorado UP, 2017. 

Available for free online and via PDF:   https://wac.colostate.edu/books/practice/mindful/. 
  

Carillo combines two of the field’s most pressing issues in one highly accessible book:              

mindful reading and engaged writing. She begins by showing how both reading and             

writing are meaning-making opportunities by demonstrating the connections between         

them and helpfully contextualizing both intellectually (“What is Academic Discourse?")          

and with immediate productive practice: “The Importance of Annotation in Academic           

Writing.” The annotating work — both print and digital — also leads students to a more                

mindful kind of reading: self-awareness in our reading practices and experiences, and            

practicing different kinds of reading for different occasions, including “Reading Like a            

Writer.” Subsequent chapters focus on reading and text production: rethinking the role of             

reading journals; strategies for reading difficulties; source synthesis; working toward          

academic argument; the “so what?” question. 

 

Part Two of the book contains readings from Writing about Writing contexts, focusing on              

the relationship between reading and writing and a "composing model of reading.”            

Rhetorically appropriate and accessible readings are included — on writing and           

technology, technology and gender, and the environment, among others. Chapters          

include summaries, assignments, and activities. 

 

For more context on Carillo and her work, see Securing a Place for Reading in               
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Composition: The Importance of Teaching for Transfer. U of Colorado Press, 2014:            

https://upcolorado.com/utah-state-university-press/item/2395-securing-a-place-for-rea

ding-in-composition. – Michael Moore  

Clark, Carol Lea. Praxis. A Brief Rhetoric. 3rd
 ed., Fountainhead, 2016. ISBN 978-1598719505. 

$40 new, $30 used, $16-$36 rental. 

 

This slim (248 pp.) textbook fills a niche for instructors who want a rhetoric to structure                

their own choice of readings. Clark grounds her work in classical rhetoric. She uses              

classical terminology, and she moves fast. Most of the text is in short paragraphs with               

bulleted and numbered lists. She includes short readings and suggests activities and            

discussion points. Almost half the book focuses on critical reading and thinking before             

moving on to invention, drafting, and revision. She covers academic writing, but she             

doesn’t privilege it: the text considers song lyrics, social media, and reality shows as sites               

for rhetorical thinking and writing. Faculty considering this book may notice that it             

focuses on argumentation and comes very close to territory that we usually save for WRD               

104. However, Clark is not primarily interested in multi-source arguments. Instead, she            

wants students to connect writing to their own goals and experiences.   

Goshgarian, Gary. Exploring Language 14th ed., Pearson, 2015. ISBN-13: 978-0321965257 

$49.98 new, $23.70 used, $18.69 rental. 

 

Exploring Language aims to “explore the various ways language and American society            

are interconnected.” A short introduction combines material on “What is Critical           

Thinking” and “Logical Fallacies,” followed by specific skills and strategies for critical            

reading. The text then presents nine units of readings, all focusing on language but              

organized according to readily-identified topics (e.g., Technology and Language or          

Advertising and Print Media). Every unit also includes several sections on “Exploring the             

Language of Visuals” which, even in the absence of glossy color plates (the graphics being               

limited to black-and-white paper), should prove useful for those teachers interested in            

“visual rhetorics.” As regards the Course Goals for WRD 103, Exploring Language            

presents several resources for students to develop both their skills with the shaping of              

language for different audiences and purposes and their ability to analyze others’ writing. 

Lunsford, Andrea, and Lisa Ede, et al. Everyone’s An Author. 2nd
 ed., Norton, 2016. ISBN. 

978-0393603163. $33.56 new, $26.98 used, $30.50 rental. 

 

Consistent with previous Lunsford-associated titles, Everyone’s an Author is timely,          

draws on readings from a wide range of relevant sources—academic, popular, social,            

cultural, political—with sections on citations styles, integrating sources, rhetorical         
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situations, argument, and narrative. Great instructor’s resources, including a         

professionally done Tumblr site with discussion and writing prompts; good example of            

education-oriented social media. http://everyonesanauthor.tumblr.com/ –Michael     

Moore 

Approved for WRD 104 (Choose One) 

Booth, Wayne, Gregory Colomb, Joseph Williams, Joseph Bizup, and William Fitzgerald. The 

Craft of Research, 4th ed., U of Chicago P, 2016. ISBN-13: 978-0226239736. $13.79 new. 

 

The strong value of this best-selling book is the accessibility of the prose and the               

engagement with macro-level concerns around doing/writing research. The approach is          

deeply rhetorical. While it is somewhat text-heavy and has no bells or whistles, its              

progression of concepts easily maps onto the structure of a typical WRD 104 course, and               

its seriousness makes it clearly not the same as high school. Extensive discussion of how               

to reframe “research topics” and “research questions” as “research problems.” Useful           

distinction between reasons and evidence (ch. 9) that will help students with both their              

analysis and their production of argument. The text covers some of the same material as               

The St. Martin’s Handbook but may do a better job, providing more depth. 

Crusius, Timothy, and Carolyn Channell. The Aims of Argument. A Brief Guide. 7th   
ed., 

McGraw-Hill, 2010. ISBN 978-0-07-338384-2. $36.45 new, $10.31 used, rental $11.46 

 

This long-time staple of the First-Year Writing Program takes a straightforward and            

practical approach to the teaching of argumentative writing. The text is strongest in its              

treatment of argument as taking different forms (to inquire, to convince, to persuade, to              

negotiate) in different circumstances, changing along with shifts in audience and aim.            

The section that offers a “simplified Toulmin method” can be useful for teaching students              

to analyze the arguments made by others (during the course of their research or peer               

review); the unit on “Writing Research-Based Arguments” works nicely with the several            

library projects that we use in WRD 104; and the sub-sections on “finding reasons” and               

“the forms of appeal” are first-rate. Instructors interested in “visual rhetoric” will be able              

to make good use of a separate chapter on “visual arguments” and a scattering of               

(black-and-white) graphics in later chapters. --Scott E. Johnson 

Ramage, John D., John C. Bean, and June Johnson. Writing Arguments: A Rhetoric with 

Readings (Concise Edition). 8th ed., Pearson, 2019. ISBN: 978-0134761572. $83.78 new, $49.15 

used, $51.99 eBook, $17.90 rent. 
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Writing Arguments provides accessible background and contexts for argument: claims,          

reasons, logical structures, evidence, audience, and appeals. Each section includes sample           

arguments as illustrative examples. Substantial sections on "Arguments in depth," which           

seem helpful for FYW: types of claims; definition and resemblance arguments; causal            

arguments; evaluation and ethical arguments; proposal arguments. The section on          

"Analyzing Visual Arguments" focuses on the rhetorical features of design, compositional           

features in different modes such as drawings, photographs, and information graphics.           

Introduction to constructing visual arguments and incorporating visuals into arguments          

as illustrative devices attendant to text. Handy appendix on types of fallacies with             

examples. –Michael Moore 

 Wysocki, Anne Frances, and Dennis A. Lynch. Compose Design Advocate: A rhetoric for 

integrating written, oral, and visual communication. 3rd
 ed. Pearson, 2017. ISBN: 

978-0-13-412274-8 $68.00 digital, $39.00 rent. 

 

This text offers a comprehensive look at the processes involved in developing argument             

and advocacy. It has a heavy focus on oral, written, and visual communication as social               

activities, and aims to develop students’ fluency by placing them in different discourses,             

rhetorical situations, and contexts. Its first section, Designing Compositions Rhetorically,          

explores the processes and production of argument through such rhetorical building           

blocks as purpose, audience, context, medium, and arrangement. The second section,           

Researching to Support Composing, builds on the above ideas while underscoring the            

importance of asking research questions, engaging and evaluating sources, and          

integrating them into design. It also gives a thorough examination of written, oral, and              

visual modes of communication as part of design. The third and final section,” Analyzing              

the Arguments of Others,” encourages reading and responding rhetorically to multiple           

modes of communication including editorials/opinions, essays, and even posters,         

photography, and comics. The text includes assignments, sample student work, and           

readings, and is a good text to use for the argument and research done in 104, and will                  

appeal in particular to instructors who are interested in multimodality. 

Approved for WRD 103 or WRD 104 

Wardle, Elizabeth, and Doug Downs. Writing About Writing. 3rd
 ed., Bedford St. Martin’s, 2017. 

ISBN: 9781319032760. $76.95 new, $57.70 used, $36.15 rental. 

  

The 3rd
edition of WAW brings together writing theory with reflective practice to provide              

students with a vocabulary for writing concepts and assignments/activities that support           

students in putting these concepts into practice. This edition consists of five chapters,             
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each focused on a writing concept: (1) Threshold Concepts for Writing: Why Do Your              

Ideas about Writing Matter, (2) Literacies: How Is Writing Impacted by Our Prior             

Experiences, (3) Individual in Community: How Does Writing Help People Get Things            

Done, (4) Rhetoric: How Is Meaning Constructed in Context, and (5) Processes: How Are              

Texts Composed? Each chapter brings together conceptual content written by Wardle and            

Downs with a curated list of readings that includes both writing research (e.g., Deborah              

Brandt, Nancy Sommers, James Paul Gee) and creative pieces like Anne Lamott’s “Shitty             

First Drafts,” Sandra Cisneros’s “Only Daughter,” and Malcolm X’s “Learning to Read.”            

Each chapter also includes prompts for journals, reflections, and major assignments that            

ask students to engage conceptual writing knowledge through practice and to reflect on             

that practice to continue growing as writers. Although some of the writing studies             

research may appear intimidating, Wardle and Downs do an excellent job of scaffolding             

the readings and assignments so that students and instructors alike can understand and             

learn from the text. 

 Experienced DePaul instructors may select the New York Times as their main text for either 

WRD 103 or WRD 104. It pairs nicely with the St. Martin's Handbook and can be used in either 

print or digital formats. 

For more information consult Victoria Hohenzy (vhohenzy@depaul.edu) 

 Lunsford, Andrea. The St. Martin’s Handbook. 8th ed., Bedford/St. Martin’s, 2015. 

 

While the St. Martin’s Handbook is required in both 103 and 104 courses, some              

instructors choose to use it as the only purchased textbook for a 104 course. Because               

Andrea Lunsford is the main writer for the St. Martin’s Handbook, it is grounded in               

rhetoric and serves well with materials that respond to everyday classroom needs as well              

as to broad pedagogical concerns. Some of the readings and student examples have been              

viewed as conventional, which is why instructors who use it as a main textbook bring in                

supplemental articles. Some instructors like the idea of using one textbook that has             

everything; additionally, requiring one textbook helps keep costs down for students. The            

St. Martin’s Handbook is available to students in multiple forms: hardcover, softcover,            

used, new, digital eBook, and Launchpad. If you are interested in using it as your only                

textbook for WRD 104, please contact the Director of First Year Writing, Erin Workman              

(e.workman@depaul.edu) to discuss your plans and supplemental readings that you          

might include. – Tricia Hermes 

 

 

 

47 



 

 How to order books: 

https://www.facultyenlight.com/?storeNbr=84 

http://www.facultyenlight.com/content/facultyenlight-demo-video 

 

Lincoln Park Campus Bookstore 

Phone: 773-325-7177/Fax: 773-325-4248  

chall39@depaul.edu   

  

Loop Campus Bookstore 

Phone: 312-362-8792/Fax: 312-362-7265  

bookstores@depaul.edu 
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